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County Hall
The Rhadyr
Usk

NP15 1GA

29" October 2014
Notice of Special Meeting:

Children and Young People Select Committee

Thursday 6" November 2014 at 2.00pm
The Council Chamber, County Hall, The Rhadyr, Usk NP15 1GA

AGENDA

* There will be a pre meeting for Committee Members in the
Council Chamber at 1.30pm

The Council welcomes contributions from members of the public through the medium of
Welsh or English. We respectfully ask that you provide us with adequate notice to
accommodate your needs.

Iltem No Item
1. Apologies for absence.
2. Declarations of Interest.
3. Scrutiny of the provision for Additional Learning Needs:

i) Executive Summary Report
i) Strategic Review Report
iii) Equality Impact Assessment

4. Scrutiny of the Annual Social Services Complaints Report

5. Scrutiny of the Looked After Children Attainment Performance Scorecard
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Paul Matthews,
Chief Executive

Children and Young People Select Committee

County Councillors:

D. Blakebrough

P.R. Clarke

P.S. Farley

L. Guppy

R.G. Harris

D.W. H. Jones

P. Jones (Chairman)
M. Powell

A.E. Webb

Added Members
Voting on Education Issues Only

Revd. Dr. S. James (Church in Wales)

Vacancy (Catholic Church)

Mrs. A. Lewis (Parent Governor Representative)
Mrs. S. Ingle-Gillis (Parent Governor Representative)

Added Members
Non-Voting

Mr. G. Murphy (NAHT)

Vacancy (ASCL)

Vacancy (NUT)

Vacancy (Free Church Federal Council)
Vacancy (NASUWT)

Mr. K. Plow (Association of School Governors)
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Aims and Values of Monmouthshire County Council

Sustainable and Resilient Communities

Qutcomes we are working towards

Nobody Is Left Behind
e Older people are able to live their good life
e People have access to appropriate and affordable housing
e People have good access and mobility

People Are Confident, Capable and Involved
e People’s lives are not affected by alcohol and drug misuse
e Families are supported
e People feel safe

Our County Thrives
e Business and enterprise
e People have access to practical and flexible learning
e People protect and enhance the environment

Our priorities

e Schools
e Protection of vulnerable people
e Supporting Business and Job Creation

Our Values

e Openness: we aspire to be open and honest to develop trusting

relationships.

e Fairness: we aspire to provide fair choice, opportunities and experiences

and become an organisation built on mutual respect.

e Flexibility: we aspire to be flexible in our thinking and action to become an

effective and efficient organisation.

e Teamwork: we aspire to work together to share our successes and failures
by building on our strengths and supporting one another to achieve our goal
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Executive Summary
The Strategic Review of Additional Learning Needs
(August 2014)

Monmouthshire

In November 2012 Estyn, Her Majesty’s Inspectorate for Education and Training in Wales
reported that the quality of local authority education for children and young people with
additional learning needs in Monmouthshire was Unsatisfactory; the number of statements
of educational needs was too high and resources were directed towards the statutory
assessment process, strategic planning was weak, data was not collected regarding pupil
progress and there was a lack of specialist facilities for pupils with ASD, behavioural
difficulties and severe learning difficulties, resulting in pupils travelling long distances to
attend out of county placement.

In order to address the issues identified, Monmouthshire County Council, Children and
Young People’s Directorate engaged in a review of the strategy and policy for pupils with
Additional Learning Needs (ALN). ALN is an umbrella term used to describe individuals or
groups of learners with a diverse and often complex range of needs. The term encompasses
all children and young people with learning needs which are greater than or different from
those of the majority of their peers. The consultation process engaged with children, young
people, parents and carers, schools, the Health Service and Social Services.

The overall aim of this strategy is to maximise the educational achievements and wellbeing
of all pupils with ALN by providing a relevant, inclusive and effective education that meets
their needs. It will support the measurement of achievement for all children and young
people with ALN, it will ensure that resources are allocated to meet their needs and it will
safeguard the equality of opportunity for all. The changes that will ensure we meet these
aims are:

e The offer of an inclusive education as close to home and the local community as
possible

e Early and accurate assessment of needs with annual planning of ALN at the
beginning of the financial year rather than a summative approach.

e Abroad, balanced and relevant range of learning opportunities offered across all
Authority schools.
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e Arange of Mainstream, enhanced and specialist provision included within the 21st
Century Schools programme,

e High quality support, advice and training for schools, underpinned by the Guidance
for Schools on the Criteria for ALN provision.

e Equitable, accurate and relevant information for parents and carers.

e Resources and services that are appropriate effective, equitable, transparent,
consistent, efficient and accountable.

The Authority, through the commissioned service of school improvement (the Education
Achievement Service) has a key role in monitoring schools including the attainment and
wellbeing of children and young people with ALN.

The impact of the strategy on outcomes for children and young people with ALN, is
reviewed annually as part of this overall programme of self-evaluation and improvement

planning. An annual consultation process will be implemented to support the process of
self-evaluation.
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The Strategic Review of
Additional Learning Needs
Monmouthshire County Council,
Children and Young People’s Directorate
August 2014

Background and Context

In November 2012 Estyn, Her Majesty’s Inspectorate for Education and Training in
Wales, reported that the quality of local authority education for children and young
people with additional learning needs in Monmouthshire County Council was
Unsatisfactory; the number of Statements of educational needs was too high and
resources were directed towards the statutory assessment process, strategic
planning was weak, data was not collected regarding pupil progress and there was a
lack of specialist facilities for pupils with Autistic Spectrum Disorder, behavioural
difficulties and severe learning difficulties, resulting in pupils travelling long distances
to attend out of county placement.

In order to address the issues identified, Monmouthshire County Council, Children
and Young People’s Directorate, engaged in a review of the strategy and policy for
pupils with Additional Learning Needs (ALN). ALN is an umbrella term used to
describe individuals or groups of learners with a diverse and often complex range of
needs. The term encompasses all children and young people with learning needs
which are greater than those of the majority of their peers. It includes learners who
may require additional support either due to their circumstances or because they
have a longer-term disorder or condition. The term ALN is much wider in scope that
the term “special educational needs” in order to recognise the diverse and complex
needs of learners and to reflect a more holistic approach to meeting the needs of
individuals. Learners may therefore require additional learning support if they have:

e special educational needs;

e adisability;

e medical needs;

e gaps in their knowledge or skills due to prolonged absences from the
education system, e.g. school refusers;

o difficult family circumstances, e.g. bereavement; and

e accessed education inconsistently, e.g. Gypsy and traveller pupils.
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The Additional Learning Needs Service seeks to identify and support pupils with
special educational needs in having access to practical and flexible learning. The
Service focuses on the achievement, attainment and wellbeing of those children and
young people with additional learning needs to ensure they are safe, valued equally,
treated with respect and afforded equal opportunities. The core aims are:

e Ensure children and young people are kept safe from harm, free from abuse
and victimisation.

e Improve the inclusion and educational outcomes of children and young people
with ALN and enhance their wellbeing.

e Ensure that the Authority fulfils its statutory obligations in respect of inclusion
and ALN.

e Monitor, support and challenge schools in meeting the needs of learners with
additional needs and ensure effective quality assurance mechanisms are in
place that measure the outcomes for learners.

e Provide learners, their parents and schools with appropriate advice and
support provided by a well-trained specialist workforce.

e Work in partnership with learners, parents, schools, the local health board,
social services, the voluntary sector and other key stakeholders in the interest
of all children and young people.

e Work in a way that will ensure the efficient and effective use of the Authority’s
resources.

e Intervene early to identify, assess and support children and young people with
ALN.

e Build schools’ capacity to meet the needs of all vulnerable learners.

ALN services and functions to support and meet the needs of children and young
people with ALN can begin, in some cases at birth and continue until they reach the
age of 19. This review recognised the need to plan for their needs across all phases
of transition: from birth to early years; across stages of education; and onto further
education, training and employment.

In addition to existing general education law, specific legislation covers groups of
learners with ALN. The Authority has a statutory duty in relation to safeguarding,
attendance, special education needs, looked after children, exclusions, employment
of children, children who perform and education other than at school.

The Authority has also recognised the need to have regard to Welsh Government’s
preliminary consultation, The Programme for Government 2011 and the 2014 White
Paper for Legislative Proposals ALN.
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Method

The review began by consulting with key clients regarding learning needs. These
clients were identified as children and young people, parents and carers and
schools. A sub-set was carried out independently by the parent partnership group
SNAP Cymru. An on-line survey was available to those unable to attend events.

e Children and Young People

The views of children and young people’s views were gathered during three tasks
designed to explore their understanding of ALN: how they thought ALN was met
in their schools; and how things could improve for children and young people.
Pupils from a wide range of Monmouthshire schools took part in the consultation.
In total, 29 different schools and establishments participated, with pupils rangeing
from Year 5 up to Year 10 (9 years to 15 years of age). The event took place
over one day at Shire Hall, Monmouth.

e Parents and Carers

Parents and carers were given the opportunity of attending four consultation
evenings during which they were taken through a process of thinking about ALN
provision when they were at school and then thinking about how attitudes and
provision for ALN had changed in the current era. They were asked what they
knew about provision for ALN in their child’s school and about provision in
general and, specifically, what they would consider as ways forward and how
these could be prioritised and their visions for the future.

e Schools

Head Teachers and school staff were consulted via a survey to all schools,
cluster meetings and an ALN Co-ordinators meeting. The survey asked
questions about early identification, gaps in provision, funding arrangements,
extended services, levels of support, staff training, transition, resource bases and
the Authority’s special school. Schools responded individually or within the
context of their cluster.

e SNAP Cymru

SNAP consulted with a group of parents who they were supporting using the
same consultancy questions used in the online survey and evening events.

10



Outcomes of Consultation

Theme

1.Behaviour of children and
young people

2.The processes around

additional learning needs and

Statements.

Outcomes of
Consultation

1.

10.

11.

Support for CYP with
BESD, ASD and
Attachment difficulties.
Support for both girls and
boys.

Centre of Excellence and
Outreach facility for CYP
with BESD, ASD and
Attachment difficulties
across all Key stages.
Co-ordinated approach from
PRS and ALN.

Nurture provision for Early
Years children.

More joined up working
between the Health Service
and Education with regards
CAMHS

A county wide behaviour
policy.

Training programmes for all
schools on behaviour.

General lack of
understanding of the
Authority’s ALN processes.
Earlier identification
pathways.

Equitable levels of support
identified.

Speeding up all the
processes so every child
gets the help they need
when, and as soon, as they
need it.

A shorter time frame for
support being given.
Statementing and diagnosis
to be given at the same
time.

Improvements in
communication between
Health and Education.
Health and Education
records to be held jointly.
All approaches to be multi-
agency.

Not enough educational
psychologists to give time to
parental concerns.

More inclusion, not relying
on adult support only but
considering strategies,
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3. Meeting the needs of as
many of our children and
young people as possible
within Monmouthshire.

Acknowledgement

10.

resources, grouping,
differentiation and peer
support.

Better advice and support
for parents entering the
system (post code lottery
with regard to Early Years
provision to ensure equality
of opportunity in all
schools).

Parity of opportunity and
funding for all children and
young people in school
placements.

Jointly commissioned
services from Health, Social
Services and Education.
Inclusive support for
children and young people
with ASD.

Clear visibility of the support
available and the location of
that support.

Parents given inadequate
information about
opportunities and
availability of resources.

No specialist provision for
ASD, Attachment, PMLD
and SLD within county in
Key stages 3, 4 and 5.
More training given to staff
to enable them to meet the
needs of children and
young people within all
schools.

More focused initial teacher
training on SEN.

More training given to TAs
to meet specialist needs
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The research, experimental design, analysis and completion of the resulting Strategy, Policy
and Procedures Review Documentation 2014 has been completed by the ALN Team;
Educational Psychology Service, Special Educational Needs and Specific Learning

Difficulties Service.

The Authority wishes to express their sincere thanks to parents, pupils, Head Teachers, ALN
Co-ordinators and school staff, County Councillors, CYP Officers, School Governors and
SNAP Cymru for their valuable contributions during the consultation process and towards
the production of this document.
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Version Control

ALN Strategy and Policy
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Sarah McGuiness
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1. Introduction

2. Scope and Definitions

3. Vision Statement

4. Aims and Objectives

5. Roles and Responsibilities

6. Strategies for Identifying and Meeting Special Educational Needs as early as
possible

7. Strategies for Providing Effective Teaching and Support for all pupils with ALN
in accordance with the statutory requirements of the Equality Act 2010 and

the SEN Code of Practice for Wales, 2002.

8. Strategies for Educating Pupils with SEN within the Authority’s Mainstream
Schools wherever possible.

9. Strategies for Working in Partnership
10. Settings for pupils whose need cannot be met in Monmouthshire Schools

11. The Authority’s Monitoring and Evaluation Data on outcomes for pupils with
ALN in order to inform the development of policies and provision.

12. Monitoring and Evaluation of the Impact of the ALN Strategy

14



Agenda Item 3ii

::igg,q_ag puthshire
sir fynwy

Educating Children and Young People with

Additional Learning Needs in Monmouthshire

Strategy, Policy and Procedures (Review 2014)
For

Additional Learning Needs




Agenda Item 3ii

Gl suopmputhshire
P sir fynwy

1. Introduction

This document outlines Monmouthshire County Council’s strategy for educating
children and young people with Additional Learning Needs (ALN).

It also provides guidance on the Authority’s policies and procedures for identifying
and supporting ALN, including the range of provision available, and funding to meet
needs.

The ALN strategy is an integral part of the Authority’s framework for meeting the
needs of all children and young people between the ages of 0 and 19.

It plays a vital role in the Authority’s work to ensure high standards for all and is
closely allied with policies for school improvement and inclusion.

The Authority’s educational priorities include promoting high standards for all
learners, achieving high levels of attendance, preventing exclusion and providing
high quality support for learners with individual needs.

This strategy reaffirms the Authority’s commitment to maintain and improve on these
priorities.

It is the Authority’s policy to educate all pupils as far as possible within its
mainstream schools in order to enable them to achieve their potential and to ensure
their well-being.

This policy is at the heart of its School Improvement, Inclusion and ALN strategies
and will inform the development of the 21%' Century Schools programme.

The strategy, policies and procedures set out in this document take account of all
current legislation and guidance, including the SEN Code of Practice for Wales
(2002) and the Equality Act (2010). Also future legislation in regard to the statutory
review of ALN.

In line with the direction of national policy and changes proposed in ‘Forward in
Partnership for Children and Young People with Additional Needs (Welsh
Government, 2012)’ and the Legislative proposals for additional learning needs 2014
(White Paper Reform of ALN) the Authority is committed to put in place effective
strategies to make provision for pupils with ALN without a Statement of special
educational needs wherever possible. This document will be reviewed regularly to
incorporate legislative changes as they are confirmed and become statutory.

10
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2. Scope and Definitions

The strategy, policies and procedures within this document apply to all children and
young people with ALN, aged between 0 and 19 years, who are:

e below statutory school age and resident in the Authority;
e on roll in one of the Authority’s settings or schools; or
e resident in the Authority and on roll in a school outside the Authority.

Special Educational Needs/Additional Learning Needs
In the White Paper on Statutory Reform, the term SEN is replaced with ALN.

The statutory framework for SEN/ALN is outlined in the Education Act 1996 and the
Equality Act 2010.

Children have special educational needs (ALN) if they have:

e a learning difficulty that calls for special educational provision to be made
for them.

Children have a learning difficulty if they:

e have a significantly greater difficulty in learning than the majority of children
of the same age;

e have a disability which prevents or hinders them from making use of
educational facilities of a kind generally provided for pupils of the same age in
schools within the area of the Education Authority; or

e are under compulsory school age and fall within the definitions above or
would do so if special educational provision was not made for them.

The SEN Code of Practice for Wales states that needs fall within the following
broad areas:

e Cognition and Learning

e Behaviour, Emotional and Social Development
e Communication and Interaction

e Sensory and /or Physical

A disabled person:

e has a physical or mental impairment;

e the impairment has a substantial and long-term adverse effect on the
person’s ability to carry out normal day-to-day activities.

11
17
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Special educational provision means:

12

e for children of two or over, educational provision which is additional to,
or otherwise different from, the educational provision made generally for
children of their age in schools maintained by the local authority, other than

special schools, in the area; or

e for children under two, educational provision of any kind.

18
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3. Vision Statement

The Authority is committed to raising individual achievement and narrowing the gap
for pupils with ALN so that they achieve the best outcomes, is independent, have
high levels of self-esteem and well-being and have the best possible long term life
chances. The Authority believes that improving outcomes for pupils with special
educational needs is everyone’s responsibility. Accordingly, it works in partnership
with schools, parents and other agencies to ensure that all pupils in Monmouthshire,
whatever their need, are valued, experience success in their learning, achieve their
potential and personal goals and maximize their chances of a full and meaningful
life.

This vision is achieved by providing:

an inclusive education as close to home and the local community as possible;
high quality support, advice and training for schools;

a broad, balanced and relevant range of learning opportunities;

early and accurate assessment of needs;

modern teaching and learning environments which are inspirational;
engaging, supportive as well as responsive to the needs of individual pupils;
timely, accurate and relevant information for parents and carers;

a range of mainstream, enhanced and specialist provision;

resources and services that are appropriate, effective, equitable, transparent,
consistent, efficient and accountable; and

e access to social and leisure activities within the community.

13
19
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4. Aims and Objectives

The overall aim of this strategy is to maximise the educational achievements and
wellbeing of all pupils with ALN by providing a relevant, inclusive and effective
education that meets their needs.

To achieve this aim, the Authority will:

14

identify and meet pupils’ needs as early as possible;

provide effective teaching and support for all pupils with ALN in accordance
with the statutory requirements of the Equality Act 2010 and the SEN Code of
Practice for Wales, 2002, whilst also taking into account the recommendations
of the legislative proposals for ALN in the White paper 2014;

educate pupils with SEN within the authority’s mainstream schools wherever
possible;

work in partnership with pupils, parents, early years settings, schools and
external agencies;

work in partnership with other providers to arrange high quality, specialised
education and services for the very few pupils whose needs cannot be met in
a mainstream school;

monitor and evaluate data on outcomes for pupils with ALN in order to inform
the development of policies and provision;

provide appropriate teaching and learning environments which meet the
needs of pupils.

20



Agenda Item 3ii

Gl suopmputhshire
P sir fynwy

5. Roles and Responsibilities

The Authority has a range of roles and responsibilities, some of which fall into the
category of statutory duties. For ALN, a statutory responsibility of the Authority is to
provide parent partnership services; SNAP Cymru deliver this service for the
Authority.

The Authority ensures that parents and schools receive clear information about
services and providers through monthly parental drop in sessions and leaflets
covering Statutory Assessment, Educational Psychology and Specific Learning
Difficulties.

The Authority makes arrangements that include meetings with parents, their children
and schools with a view to avoiding or resolving disagreements.

Through partnership working, the Authority will be responsible for coordinating the
response to:

e provide pupils, parents and schools with access to specialist staff qualified
in hearing and visual impairment, autism, speech and language and specific
learning difficulties;

e collate and evaluate performance data in relation to all pupils with ALN;

e keep up-to-date with guidance in relation to provision and overseeing the
distribution of resources in the most cost effective way;

e monitor and review the ALN strategy, provision and services;

e challenging all providers to improve their performance and ensure that all
pupils with ALN are able to fulfil their potential;

e ensure efficiency and effectiveness of services.
All schools and settings will:

¢ maintain an inclusive ethos for all pupils with special educational needs;

e ensure that the responsibility for meeting the needs of pupils with SEN is
shared by all staff;

e provide learning environments and ICT enriched facilities which are
supportive and engaging to pupils, staff and partner agencies;

e take advantage of training opportunities provided in order to develop ALN
expertise throughout the school,;

15
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e ensure systems are in place for the early identification, assessment,
provision and monitoring of individual needs in line with the Graduated
Response included within the SEN Code of Practice;

e provide an appropriately differentiated curriculum across all areas of
learning in order to match the pupil’s need;

e ensure that delegated resources for SEN are allocated fairly, efficiently and
address identified needs;

e ensure the identified needs and objectives as recorded in a pupil’s
Statement or School Action Plus Resourced Agreement (SAPRA) are met;

e ensuring they have access to information about the pupil’s needs and
difficulties and, where appropriate, access to independent advice and support;

e work in partnership with pupils, their parents/carers ensuring they have
access to information about the pupil’s needs and difficulties and, where
appropriate, access to independent advice and support; and

e identify an appropriate person from the governing body, to take
responsibility, along with the Head Teacher, for ensuring the setting or school
maintains provision for pupils with ALN according to the SEN Code of
Practice.

22
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6. Strategies for Identifying and Meeting Additional
Learning Needs as early as possible.

The Authority provides a range of specialist services for children and young people
with ALN, their families and their schools to ensure that all children and young
people have access to effective learning opportunities and support as soon as
possible through the early identification of ALN.

These services focus on enabling schools to identify and meet the special needs of
individual pupils as early and as effectively as possible. In addition, the close
connection between specialist services and the Authority’s commissioned School
Improvement Service (Education Achievement Service) is designed to ensure that
priorities for whole-school improvement are fully aligned with those for inclusion and
ALN.

Monmouthshire provides the following central services for children, families and
schools; (Fuller information on support services is included in Appendix 1.)

Specific Learning Difficulties (SpLD) Service-Advisory Teachers.

Educational Psychology Service (EPS).

Early Bird Plus Support.

Early Years/Pre-school Link Advisory Teacher.

ALN Administrative Team.

Inclusion Services- Education Welfare Officers (EWOs), Pupil Referral Unit
(PRU), Looked After Children (LAC) and Education Other than at School
(EOTAS).

e Outreach Services for Autistic Spectrum Disorder (ASD) and Severe Learning
Difficulties (SLD).

Monmouthshire provides the following services on a jointly commissioned basis with
other previously ‘pan-Gwent’ Authorities:

Hearing Impairment Team.

Visual Impairment Team (including mobility support).

Multi-sensory impairment Team.

Speech and Language (Communication Intervention Team (COMIT) Service.
Gwent Ethnic Minority Support Service (GEMSS).

6.1. Early Identification (Pre-school)

When it is thought likely that a pupil will or may have additional learning needs they
will be brought to the attention of the Authority by Health (e.g. Speech Therapists
and Paediatricians), Social Services or the Pre-school setting.

17
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As a result of this referral, the Local Authority Early Years Advisory Teacher monitors
and supports early identification of children who may have additional learning needs.

Upon receipt, and consideration, of evidenced information, the setting, where
appropriate, will be offered additional support so that intervention strategies can be
implemented by staff. This enables the setting to increase their capacity to address
the additional needs of individual pupils and aids transition into mainstream schools.

For the most part pupils transferring to mainstream school will have their
additional needs met through the Graduated Response.

A minority of pupils, whose individual needs and difficulties are particularly
complex, and who will require specialist support or equipment, will be
discussed at the Authority’s complex needs panel.

6.2 Early Identification (Schools and Settings)

The Authority’s teams (ALN, SpLD, EPS and Inclusion) work in partnership with
parents, teachers, co-ordinators of ALN and Head teachers to identify and meet the
needs of children and young people in the Authority’s schools and settings.

The Authority:

e provides schools and settings with an Education Psychology Service (EPS),
an Advisory Teacher (SpLD) and Inclusion services, consisting of
consultation, advice and training to enable teachers to accurately assess and
address whole school needs, as well as those of individuals and groups of

pupils;

e ensures that ALN registers in schools and settings provide a comprehensive
record of all pupils with ALN and the provision made for those pupils; and

e uses pupil-level data, including attendance records and standardised testing
at the end of each Key Stage, to inform the identification of needs, to target
intervention appropriately and to evaluate the effectiveness of provision.

Schools and settings will:

e make full use of all available classroom and school resources; differentiate
learning opportunities to meet individual learning needs;

e monitor review and evaluate all pupils’ progress;

18
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e identify at the earliest possible stage any pupils who may need educational
provision ‘different from, or otherwise in addition to’ that normally provided.

6.3 Graduated Response

The Authority adheres to the principles and practice embodied in the SEN Code of
Practice for Wales. It relies on the consistent and effective implementation of its
Graduated Response procedures for the success of this strategy.

The Authority’s approach to the Graduated Response recognises that:

e children learn in different ways and have different kinds and levels of
additional needs;

e pupils may need help through the Graduated Response for just a short time
or for many years;

e all teachers are teachers of children with special needs;

e the range and style of support can be increased or reduced according to
pupils individual needs; and

e where a pupil’s progress continues to cause concern, additional support and
expertise must be made available as part of a continuous cycle of
planning,action and review.

Where there is clear evidence of concern about a pupil’s progress, the
Authority will work with schools to support and implement the Graduated
Response procedures according to the following four levels:

e School (or Early Years) Action (S.A.)
e School (or Early Years) Action Plus (S.A.P)
e School (or Early Years) Action Plus Resourced Agreement (S.A.P.R.A.)

e Statement (S)

19
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6.3.1. School Action

School Action is defined as provision that is ‘additional to, or otherwise different from’
expected mainstream differentiated provision.

¢ [tis made available at the earliest possible stage to any pupil who
experiences greater difficulty in learning than the majority of his/her peers.

e Their needs, and the action required to meet those needs, must be discussed
with the parents and be recorded in school, both as part of the SEN Register
and, on the pupil’s Individual Education Plan (IEP).

e The class teacher, in consultation with the Co-ordinator of ALN reviews the
pupil’s progress at regular intervals to determine whether the provision is
effective or not, and to determine whether to continue or remove the
additional support, or move up to the next Graduated Response level.

The responsibility for identifying and meeting the needs of pupils, and for
organising and delivering provision at School Action, rests with schools.
Funding for this provision is included in schools’ budgets. The role of the
Authority is to advise and support schools in how best to provide effectively at
School Action.

(Fuller details of the Authority’s strategy for funding ALN are provided in
Appendix 2.)

The Authority monitors and evaluates the effectiveness and value for money of
school provision, by reviewing data annually on pupils’ attainments at the planning
meeting.

6.3.2. School Action Plus

Where a pupil makes very little or no progress in response to appropriately
differentiated and targeted provision at School Action over at least two terms, then
the school should consider making additional provision at School Action Plus.

e The class teacher and Co-ordinator of ALN reassess the pupil’'s needs,
according to the appropriate criteria (full details of the ALN criteria are
provided in Appendix 3).

e The Co-ordinator of ALN must seek additional support and/or advice from the
Authority, (e.g. the EPS, SpLD Service, Inclusion) and outside agencies
(Health Services e.g. Speech and Language Therapy (SALT), Occupational
Therapy before moving the pupil to School Action Plus.
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e On receipt of additional advice and/or assessment information, the school is
responsible for recording the pupil’s needs at School Action Plus, for
incorporating the new information within the pupil’s IEP and for continued
delivery of the IEP.

e The school will continue to monitor, evaluate and review the pupil’s progress,
to determine whether the programme is effective.

As with School Action, funding for School Action Plus is delegated to schools.
The Authority’s central SEN team will monitor and evaluate the impact of
funding for additional support on pupils’ progress.

6.3.3. School Action Plus Resourced Agreement (SAPRA)

Where a pupil makes very little or no progress in response to appropriately
differentiated and targeted provision at School Action Plus over at least two terms,
then the school must request additional support from the authority by making a
referral to the SAPRA Panel.

The panel will consider the evidence presented by the school, together with any
assessment information from support services and/or outside agencies, and, if
appropriate, will meet with the school and parents to consider a SAPRA.

Funding for the pupil’'s Graduated Response provision may be an additional award
by the Authority or via the delegated school budget. It is the responsibility of the
school to evidence impact and pupil progress with monitoring by the Authority.

The pupil’s needs, the provision to meet those needs, the respective roles and
responsibilities of the school and the Authority, as well as and the funding allocated
by each party will be set out in a Joint Resource Agreement (SAPRA).

For purposes of review, monitoring and evaluation, the Authority regards

a SAPRA as equivalent to a Statement of SEN.

6.3.4. Statutory Assessment

The Authority accepts the basic principle incorporated in the SEN Code of Practice
that only a very small minority of pupils will have ALN of a severity or complexity that
requires a statutory assessment and a Statement of SEN.
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Normally, the Authority will carry out a Statutory Assessment:

e if there is evidence to show that the school has implemented the Graduated
Response and that the pupil continues to underachieve despite receiving the
highest level of support available without a Statement; or

e if there is convincing and well-documented evidence of the immediate need
for a Statutory Assessment, for example where a pupil has experienced a
sudden and traumatic change of circumstances; or

e where the Authority is aware that a pupil may need a special school
placement.

6.3.5. Statement

The Authority aims to meet the needs of as many pupils as possible without recourse
to a Statement i.e. through provision of SAPRA.

However, for a small number of pupils, including all those for whom an out-of-county
special school placement is needed, it is possible for the Authority to maintain a
Statement in the usual way. Additional funding for these pupils is met from the
Authority’s delegated/centrally retained ALN budget.

6.4 School Planning Meetings

ALN planning meetings are a vital element of the Authority’s work with schools to
ensure effective implementation of the Graduated Response, provision and
resources, and the monitoring of pupils’ progress.

All schools are expected to complete a planning document detailing their use of ALN
budget, expected needs, intervention provision and details of specific pupils or
cohorts of pupils whose progress may be a cause for concern. This document will
be completed at a joint planning meeting at the beginning of the financial year
between the Authority and the school. If the planning document is not completed,
funding will be withheld until completion.

A copy of the document is held centrally and the information used to aid decisions on
future planning for policies, provision, training, funding and expected outcomes.
During these sessions school staff have the opportunity to share immediate
concerns with relevant Authority staff and exchange expertise and good practice with
colleagues. This document will be used throughout the year to inform resource
decisions.
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In undertaking individual school meetings and visits, Authority personnel take the
opportunity to review, monitor and discuss the effectiveness of individual school’s
ALN provision, and provide advice and support which will enable schools to maintain
high standards of provision and provide for future needs.

6.5 ALN Panels

The Authority holds ALN panels for the following: Steering, SAPRA, Statutory
Assessment, Funding and Mounton House Special School. ALN Officers also take
part in a joint Complex Care Panel with Health and Social Services.

It is expected that schools can demonstrate they have followed the procedures
above for meeting the needs of children and young people through the graduated
response before they make any requests to the ALN panels for the majority of cases.

6.5.1 The Steering Panel

The purpose of the panel is problem solving and comprises a Head Teacher,
Educational Psychologist and ALN Officers who look at a range of individual pupil’s
difficulties. The panel meets fortnightly.

Pupils are referred by Authority staff for consideration of such issues as placement
and provision. The panel agrees appropriate actions or involvements for a way
forward.

6.5.2 The SAPRA Panel

The SAPRA Panel meets once every half term and is made up of the Authority’s
ALN/Inclusion Officers, an Educational Psychologist, a representative from SNAP
Cymru, a Head Teacher and a Finance Officer.

Following the request from the school, the panel will consider evidence received and
whether the school has demonstrated that appropriate strategies have been
implemented over a reasonable period of time (e.g. 2 terms School Action and 2
terms School Action Plus).

The Panel will also seek to identify any areas of success and ways that this can be
built upon in the future to meet the child’s needs more effectively. Using their ALN
Planning document, schools should seek to clearly identify ways in which additional
resources will be deployed in order to enhance the provision they have already made
(and will continue to make).
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For each case presented, the Panel will consider the involvement of the Authority
and additional support services in assessing the pupil and reviewing the provision.

It is likely that the authority will already have evidence of much involvement by ALN
support services (SpLD, Educational Psychologist, Outreach, Inclusion Team) or
Commissioned Services (COMIT, HI, VI) or Health Services at this point.

(The types of evidence required to assist the Panel in decision making are set out
the Appendices)

Following a decision by the SAPRA Panel to proceed, a SAPRA meeting will be held
in the school with the Parents, Head Teacher, LA Officer, Educational Psychologist
(and any other professionals involved) to agree the interventions and what targets for
success are to be set for the pupil’s Individual Education Plan (IEP) / Individual
Development Plan (IDP). Wherever appropriate, the pupil should also be present at
this meeting and/or have the opportunity to contribute to the process.

Should additional resources be required, the SAPRA will be presented to the
Funding Panel for consideration.

Additional funding is awarded by the Authority for those pupils with high
level/complex difficulties via a SAPRA agreement or Statement of SEN. The panel
will look at what level of support a pupil will need access to in order to meet their
additional learning needs and take into account factors such as educational
interventions, specialist programmes to be implemented, personal care needs and
health and safety requirements.

6.5.3 Statutory Assessment Panel

The panel meets fortnightly and comprises a Head Teacher, Educational
Psychologist, ALN Officers and a representative of SNAP Cymru. The purpose of the
panel is to decide whether a pupil’s special educational needs should be determined
by the education Authority by way of a statutory assessment.

When the statutory assessment process has been completed, the panel meets again
to decide if the pupil should have a Statement or whether their needs can continue to
be met at SAP and a Note in Lieu is issued.
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6.5.4 Mounton House Special School

The panel meets monthly and comprises the School’s Head Teacher and Social
Worker, another Monmouthshire Head Teacher, an Educational Psychologist and
ALN Officers.

The purpose of the panel is to consider applications made by Monmouthshire and
other local authorities for a day or residential place. Mounton House caters for boys
aged 11 — 16 who have behavioural, emotional and social difficulties (BESD) and
where placement in a mainstream school is no longer appropriate.
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7. Strategies for providing effective teaching and support
for all pupils with ALN in accordance with the statutory
requirements of the Equality Act 2010 and the SEN Code of
Practice for Wales, 2002.

7.1 Generic Strategies

The Authority is committed to providing effective teaching and support for all pupils
within modern learning environments, both to ensure that pupils with ALN achieve
the highest possible standards and also to enable schools to meet the needs of
pupils with ‘low level’ learning and behavioural difficulties at an early stage.

The Authority and commissioned school improvement services (EAS) focus closely
on early identification of difficulties at school level, and in so doing help to reduce the
number of pupils who underachieve in learning and/or develop behavioural
difficulties.

These National consortia and local Authority strategies include:
e Literacy.
e Numeracy.
e Foundation Phase.

e Advice, support and training for teachers and teaching assistants in
strategies that promote Inclusion.

7.2 Targeted Support and Intervention

A range of targeted support and intervention is available through the Authority’s
Graduated Response system to assist individual pupils and groups of pupils who are
experiencing learning and/or behaviour difficulties that meet the criteria within the
Code of Practice for SEN.

The types of support available are described below, and are grouped according to
the main types of ALN.

The Authority is committed to responding flexibly to the wide range of severity and
complexity of pupils’ needs, and to meeting those needs for as long as necessary.

It should be noted that individual pupils may well have needs that span two or more
areas, in which case the appropriate support is tailored accordingly. The areas are:
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e Cognition and Learning.

e Behaviour, Emotional and Social Development.
e Communication and Interaction.

e Sensory and/or Physical Needs.

(These areas are described more fully in Appendix 3)
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8. Strategies for educating pupils with ALN within the
Authority’s mainstream schools wherever possible.

The Authority offers pupils with ALN a range of provision in mainstream schools and,
through partnerships, commissioned services and other agencies.

Pre-school settings:

Children in Nurseries attached to an Authority maintained primary school can access
ALN support via the main school Co-ordinator of ALN, this will be through the
graduated response.

Children in non-authority maintained (private) pre-school settings can access ALN
support via the Early Years Advisory Teacher who works closely with the EPs and
other ALN officers to offer advice on appropriate interventions and training.

The Early Years Advisory Teacher and EPS provides information to the Authority to
help determine forward planning of provision and resources to ensure a smooth
transition to a mainstream primary setting or other provision.

8.2 Mainstream Class Provision

Monmouthshire aims to educate almost all children and young people with ALN
either within their local mainstream schools or within more specialised (resourced)
classes which are located in specific authority primary and secondary schools.

In order to enable pupils with ALN to reach their potential within their local school
and in a mainstream class wherever possible, the Authority will ensure that
mainstream schools have the capacity to identify and meet pupils’ needs.

In order to achieve this goal, the Authority ensures that:

e the EAS meet regularly with Authority officers to share expertise, support
and information, through ALN planning meetings and link visits to all schools;

e support for individual schools ensures consistency and effectiveness of
approach throughout the Authority;

e all Co-ordinators of ALN have induction training and the opportunity to work
together at the Authority’s ALN Co-ordinators termly networking and
monitoring sessions. These meetings are led by Officers, the Advisory
Teacher and EPs together with visiting professionals;

e pupils needs are effectively identified through individual school ALN
planning meetings as well as through centrally collated data;
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e teachers and teaching assistants have opportunities to attend appropriate
training in ALN, delivered as part of the Authority’s ongoing programme of
capacity building in schools;

e staff in the Foundation Phase are supported in developing skills in early
identification of children’s needs; and

e appropriate, ICT enriched teaching and learning environments are provided
to effectively meet the needs of learners.

8.3 Resourced classes in mainstream schools

Additionally resourced classes maintain a flexible programme of support to enable
pupils with more severe and complex needs to access both specialist and local
provision.

An outreach service is provided to local schools by specialist teachers.

The Authority provides resourced classes in mainstream schools as follows:
Overmonnow, Monmouth. (Primary)

Accommodates up to 20 pupils between the ages of 4 and 11.

This facility is resourced to meet the needs of pupils with a range of difficulties
including: moderate/severe learning difficulties; profound and complex needs;
autistic spectrum disorder and other pervasive developmental disorders. A pupil will
usually be experiencing persistent difficulties in at least two of the following areas:

Communication
Language

Literacy

Numeracy

Personal Social Skills
Physical Skills

Pembroke Road, Chepstow. (Primary)
Accommodates up to 20 pupils between the ages of 4 and 11.

This facility is resourced to meet the needs of pupils with a range of difficulties
including: moderate/severe learning difficulties; profound and complex needs;
autistic spectrum disorder and other pervasive developmental disorders. A pupil will
usually be experiencing persistent difficulties in at least two of the following areas:
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Communication
Language

Literacy

Numeracy

Personal Social Skills
Physical Skills

Deri View, Abergavenny. (Primary)
Accommodates up to 24 pupils between the ages of 4 and 11.

This facility is resourced to meet the needs of pupils with complex special
educational needs, mainly those who are experiencing learning difficulties to a
moderate degree, usually with additional BESD.

A pupil will usually be experiencing persistent difficulties in at least two of the
following areas:

Communication
Language

Literacy

Numeracy

Personal Social Skills
Physical Skills

Caldicot Comprehensive (Secondary)
Accommodates up to 75 pupils between the ages of 11 and 16.

This facility is resourced to meet the needs of pupils with moderate to severe
learning difficulties. It also meets the needs of pupils with autistic spectrum disorder
and children with physical difficulties.

A pupil will usually be experiencing persistent difficulties in at least two of the
following areas:

Communication
Language

Literacy

Numeracy

Personal Social Skills
Physical Skills
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Chepstow Comprehensive (Secondary)
Accommodates up to 12 pupils between the ages of 11 and 19.

This facility is resourced to meet the needs of pupils with severe learning and other
complex difficulties. It also meets the needs of pupils with ASD. A pupil will usually
be experiencing persistent difficulties in at least two of the following areas:

Communication
Language

Literacy

Numeracy

Personal Social Skills

8.4 Other provision (special school)
Mounton House Special School

The Authority maintains one residential special school, Mounton House, for boys
aged 11 to 16 years with BESD based in Chepstow. A Statement of SEN is currently
required for a pupil to access this provision.

21°' Century Schools Development Programme

The authority view this schools programme as the appropriate vehicle to deliver
modern, state of the art, fit for purpose teaching and learning facilities which meet
the needs of all learners and support services within mainstream primary and
secondary schools.
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9. Strategies for Working in Partnership

9.1 Pupils and Parents, Guardians/Carers

Under Section 332A of the Education Act (1996), Monmouthshire arranges for the
parent, guardian or carer of any pupil with ALN residing in their area to be provided
with advice and information about matters relating to their child’s need.

Parental permission must be gained in order that a pupil can be placed on the
school’s SEN Register. The ALN Co-ordinator should inform them of the availability
of the parent partnership service.

EPs, ALN Officers, the Early Years Advisory Teacher and Inclusion Officers are
always available to support and advise schools and parents through meetings, on
the telephone and by email. The Authority has informative leaflets on statutory
assessment, educational psychology and specific learning difficulties.

A monthly, Authority based, Parent ‘Drop-in’ held at County Hall, Usk is available to
all parents, carers and guardians of pupils with ALN who may be experiencing
difficulty with their child’s provision. This service affords parents the opportunity to
discuss their concerns with appropriate Monmouthshire staff and work together with
schools towards a positive outcome for the child or young person.

It is recognised that, occasionally parents, guardians or carers may not agree with
the Authority on the level and/or type of support or the placement their child may
need. Sometimes families may need help with regard to understanding the ALN
process. In order to address these issues, in addition to central staff, the authority
works closely with SNAP Cymru as the Parent Partnership Service.

This Partnership ensures that all parents, guardians and carers of youngsters with
ALN will have the opportunity to freely access accurate, impartial and confidential
advice, support and information regarding additional needs.

Monmouthshire also recognises the needs and rights of pupils to have access to an
independent person who will work in an open and accessible manner to promote and
realise their rights :

‘Children who are capable of forming views have a right to receive and make
known information, to express an opinion and to have that opinion taken into
account in any matter affecting them. The views of the child should be given
due weight according to the age, maturity and capability of the child ‘(U.N
Convention on the Rights of the Child.)
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Pupils with ALN should be actively involved, at an appropriate level, in discussions
about their IEP/IDP including target setting and a review of their progress in
achieving those targets.

All schools are expected to include pupils in their individual review meetings by
seeking and recording their views. It is important that judgments should not be made
about levels of understanding especially among very young children or pupils with
communication or sensory difficulties.

Some pupils may need or wish for personal support or may wish to express their
views through a parent, friend or peer, social worker, counsellor, advocate or a
communicator.

9.2 Schools and settings

The Authority will support schools and pre-school settings in the delivery of this
strategy by:

e providing a set of common criteria for identification and assessment of
needs;

e implementing its resourcing strategy;

e making a variety of appropriate resources available;

e providing effective training opportunities for all staff and Governors;

e establishing and supporting effective transition between Key Stages; and

e sharing of good practice.

9.3 External agencies

Monmouthshire recognises the contribution of external agencies in improving
outcomes for pupils with ALN by enhancing teaching and support for all pupils, in
accordance with the statutory requirements of the SEN Code of Practice for Wales
2002 and the Equality Act 2010. The Authority works in partnership with a wide
variety of agencies, including:

¢ Aneurin Bevan Health Board-Paediatric and specialist teams such as Speech
Therapy, Physiotherapy and Occupational Therapy. Specialist Child and
Adolescent Mental Health Services (CAMHS) and Child and Family
Psychology Service.
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e Colleagues within Social Services and partner agencies offering support to
families via the Joint Assessment Family Framework (Youth Offending Team,
Fusion (Specialist Under 18 Drink and Drugs prevention Service), Waimon
(Women'’s Aid).

e Families First Joint Assessment Family Framework and Team around the
Family Service (JAFF/TAF) the JAFF Co-ordinator attends regular monthly
meetings within Local Authority schools offering co-ordinated support for
families who have more than one area of need. JAFF/TAF provides early
intervention support by creating a Team around the Family which consists of
relevant professionals and agencies co-ordinating services with the family to
address need in a variety of areas including education, emotional and
physical health, relationships and social lives, access to training and
employment, behaviour, parenting and home environment.

e Face-to-Face Counselling Service and Monmouthshire Youth Service.
¢ Wales PPA and Mudiad Meithrin.

e Monmouthshire also employs a dedicated ASD Co-ordinator and
funds a National Autistic Society Support Worker for families to consult where

a child has ASD.

e Monmouthshire commissions its school improvement service via the
Education Achievement Service.

The contact details of all agencies can be found on the Monmouthshire Web site
www.monfis.org.uk.
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10. Specialist settings for pupils whose needs cannot be
met in Monmouthshire schools.

For the very few pupils whose needs cannot be met through mainstream education,
the Authority seeks to provide high quality specialised education and support by
working in partnership with other authorities and providers.

Each year, the Authority places a very small number of pupils with exceptionally
complex needs in provision outside Monmouthshire.

Out-of-county provision is normally in a day special school maintained by another
authority, or in the independent sector. In exceptional circumstances residential
provision may be sought in conjunction with Social Services and Health.

Decisions to place pupils in independent out of county special schools are taken by a
multi-agency Complex Needs Panel, with membership from the Authority’s CYP,
Social Services and the Aneurin Bevan Health Board.

All out-of-county placements are subject to regular review.
Schools are visited prior to placement to establish their suitability.

Once pupils are placed, the Authority’s central ALN team monitors and evaluates
progress by: attending annual review meetings; listening to the voice of the pupil;
and by analysing progress data.

10.1. Complex Needs Panel

This multi-agency strategic group meets on a monthly basis. Its role is to discuss and
address the assessment, planning and service provision for children who have
complex needs and are known to all agencies.

Where possible, the needs will be met locally, but for a few pupils it will be necessary
to secure out-of-county placements. The panel works to a clear protocol as detailed
below:

e Children and young people in need still living at home with their own
families where the complexity and intensity of their needs cannot be met by
one agency.

e Children and young people looked after by the Authority, where the
complexity and intensity of their needs cannot be met by one agency.
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e Children and young people with specific learning needs where the
complexity and intensity of their needs cannot be met by one agency and,
where there is an increasing likelihood that their needs will require
intervention, which may only be available outside existing county resources.

e Children and young people with health needs (physical, mental or
emotional) where the complexity and intensity of their needs cannot be met by
existing universal or specialist health services, continuing and enduring social
care or where there is an increasing likelihood that their needs will require
intervention, which may only be available outside existing county resources.

e Children and young people in the above categories where it is identified at
an early stage that intervention is necessary to prevent the later need for
more intensive intervention.
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11. The Authority’s monitoring and evaluating data on
outcomes for pupils with ALN in order to inform the
development of policies and provision.

The Authority regards the collection and recording of precise information and data for

children with additional learning needs as a crucial factor in the development of
policies and planning for effective provision.

The Authority maintains electronic data which includes information from schools’
SEN registers, the annual PLASC SEN data records, individual and school-level
progress data, records of school planning meetings and pupil assessment
information.

Through regular analysis of this comprehensive data record, the Authority is able to:

e monitor and evaluate the impact of resources for individual pupils, groups of
pupils and at school level;

e monitor and evaluate the impact of additional funding, both delegated and
centrally held, on outcomes for pupils with SEN;

etarget additional funding appropriately, and identify future funding needs;
and

e monitor trends and identify emerging areas of need.
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12. Monitoring and Evaluation of the Impact of the ALN
Strategy.

The implementation of the ALN strategy, policies and procedures outlined in this
document is subject to continuous quarterly monitoring by the Authority as part of the
Service Improvement Plan.

The impact of the strategy on outcomes for children and young people with ALN is
reviewed annually, as part of this overall programme of self-evaluation and service
improvement planning.

This policy will also be reviewed in the light of any statutory changes.
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The Educational Psychology Service

The Educational Psychology Service (EPS) supports pupils from 0 to 19 years of
age.

The role of the EPS is to raise educational standards and to facilitate educational
inclusion through the use of psychology.

The work of the Authority’s educational psychologists can be divided into five main
categories:

e The support of children’s development and education.
e Supporting school improvement.

e Strategic and preventative work.

e Contribution to early identification.

e Statutory assessment work.

This will be achieved by operating a time allocation system to schools, based on a
formula, which allows for a fair and transparent share of EPS resources.

Using a consultation model within its schools where the psychologist and members
of staff work collaboratively to:

e look at, and think about, the current situation;

e identify areas where current strategies are proving successful;

e identify areas which would benefit from further development; and
e draw up possible strategies to facilitate development or change.

Consultation can take place with individual members of staff or groups of staff
members and could be concerning individual children/groups of children or more
general systemic issues, e.g. the development of literacy/behaviour within the
school.

In order to try to bring about the change which will benefit the situation it may be
appropriate for the psychologist to work with:
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e [ndividual children.
e Whole schools.

e Parents and/or guardians/carers and outside agencies.

The EPS provides training courses to school staff, undertakes project work and
carries out psychological research to inform their practice.
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SpLD Service

Supports children with ALN (SpLD) and their schools by:

SpLD teachers work with children and young people in primary and secondary
schools within the Authority, aged 6 to 16, with ALN. Monmouthshire SpLD Service
aims to work in partnership with the whole school community, and multi-agency
colleagues, to ensure that young people have the best possible opportunities to
reach their individual potential.

The role of the SpLD teacher is to:

o facilitate educational inclusion for pupils with SpLD (literacy) within
mainstream settings;

e support schools in the raising of educational standards for all pupils; and

e provide training and support to increase the capacity of schools to address
the needs of pupils with SpLD.

This is achieved by:

e working closely with Co-ordinators of Additional Learning Needs,
Educational Psychologists and school based staff working with young people
on a daily basis to identify and support pupils with specific learning difficulties;

e providing advice and guidance on the management of specific learning
difficulties;

e support schools in the early identification of a pupil’s or young person’s
need;

e advising, modelling, monitoring and reporting on effective intervention
strategies;

e advice and guidance on the appropriate use of individual and whole school
resources;

e offering training for whole schools, groups or individuals in areas of learning
within the category of SpLD;

e share information with parents in a timely manner by providing advice and
relevant information;

e attend identified review/multi-agency meetings; and

e co-operative working on authority/national initiatives and processes with a
view to ‘closing the gap’ and raising standards for all pupils.
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The Inclusion Service (1S)

The purpose of the Inclusion Service is to ensure that children and young people
have access to provision thereby and support as require enabling them to continue
to access educational provision, make progress and fulfil their potential.

The work of the Inclusion Service, more specifically, is linked to:

e The attendance of children and engagement of young people of statutory
school age who are registered pupils at Monmouthshire schools.

Education Welfare Service
The work of the EWOs comprises:

e promoting the regular attendance of children at school or other educational
provision;

e assessing the reasons that contribute to poor attendance, and taking action
to improve this by engaging with other agencies to promote the well-being and
attendance of vulnerable pupils; and

e assisting in the delivery of alternative curricular provision.

This will be achieved by:

e working closely with schools to ensure that they have robust systems in place
to secure good attendance;

e supporting and challenging parents with regard to attendance matters and
other relevant issues;

e upon receipt of an appropriate referral from schools, monitoring the
attendance pattern of individual pupils and encouraging regular attendance at
school by the use of appropriate strategies;

e undertaking intensive casework and providing the opportunity for individuals
to be supported / mentored by the Education Welfare Officer or an appropriate
professional;

e locating and arranging suitable alternative training or educational provision for
those pupils in Key Stage 4 identified by schools as being “disengaged”; and

e recording and analysing data, with particular regard to Welsh Government,
county and school targets, and maintaining appropriate records on identified
clients.

The Inclusion Service also works in partnership with the whole school community
and multi-agency colleagues to promote the best possible outcomes for young
people by:
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e working with schools, pupils, parents/carers and other agencies where a pupil
is at risk of permanent exclusion to provide appropriate support and
intervention.

The Pupil Referral Service

e The Pupil Referral Service comprises EOTAS and the PRU; this is a Local
Authority provision which has its own management committee akin to a
school’s governing body.

e EOTAS provides provision for pupils (upon receipt of a supporting
consultant’s letter) who have been identified with significant
medical/psychological needs which impact upon the pupil’s ability to attend
school.

e The Pupil Referral Unit provides educational support via outreach for pupils in
Foundation Phase, Key Stage 2 and Key Stage 3 Provision. The Pupil
Referral Unit provides provision for a small cohort of Year 10/11 pupils who
are at risk of permanent exclusion from school.

Supporting Vulnerable Groups such as LAC, Gypsy Traveller Pupils/Ethnic Minority
Pupils.

This will be achieved by:

e working with schools to support vulnerable groups of pupils such as LAC so
that this cohort of pupils’ attainment and achievement is tracked and schools
are challenged as to how they are supporting the progress;

e ensuring that commissioned services (GEMS) are providing appropriate
support and intervention for schools/pupils as outlined in the service level
agreement;

e ensuring that any grant funding allocated to schools is targeted in improving
outcomes in numeracy/literacy and engagement for Gypsy Traveller Pupils;
and

e ensuring consistency in recording racist incidents and incidences of bullying
ensuring challenge to schools.

Healthy Schools

This will be achieved by regular visits to schools to ensure progression via the
healthy schools initiative.
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Sensory Service
The Authority defines the sensory services as:

e Hearing Impaired (HI) Service.
e Visually Impaired (VI) Service.
e COMIT.

The vast majority of hearing and visually impaired children will have been referred to
the Education Authority ALN Department by the Health Authority prior to the pupil
entering school.

Support for these children will be based on the Hearing and Visual Impairment
Services jointly commissioned with neighbouring local authorities and secured by a
Service Level Agreement.

Prior to entering school, the sensory service would involve parents and outside
agencies, including voluntary bodies. When school entry is imminent, these services
will liaise with the Head teacher and teaching staff in order to prepare for the hearing
or visually impaired pupil’s admission.

This will include any reports or information on the pupil and advice regarding the
most beneficial physical environment for the pupil within the classroom and
throughout the school building.

COMIT provide a training programme to staff in schools to help staff start groups to
help pupils develop their communication and social skills.

Monmouthshire will aim to meet the needs of all pupils with Sensory Impairment at
S.A.SAAP.or S AP.RA.

However, on the very rare occasions where an out-of-county placement is required a
statutory assessment will be undertaken.

The HI and VI services will:

Undertake auditory / visual assessment procedures in order to identify needs;
Advise and liaise with teachers;

Support the education of children with sensory impairments;

Provide training for teaching and non-teaching staff;

Monitor the progress of sensory impaired children;

Provide reports for assessments;

Work in partnership with parents; and

Liaise closely with other professional bodies.

The sensory services provide pupil tracking data to the authority.
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SEN Administrative Team

The SEN Administrative Team is responsible for co-ordinating the statutory response
to referrals made by schools, parents and other agencies to the ALN department.

This is achieved by:

e acting as the first point of contact in providing support/information for
schools and parents with regard to provision for pupils with ALN;

e validating and monitoring referrals;

e monitoring the delivery and effectiveness of support;

e referring complex cases to the SAPRA panel and/or Complex Care Panel;
e managing out-of-county placements with regard to provision and funding;

e maintaining pupil data systems and carrying out an audit of the
requirements of pupils with SEN;

e facilitating provision for pupil transport by liaising with PTU;

e managing the SAPRA, Statutory Assessment process and Annual review
procedures; and

e co-ordinating ALN team meetings.
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The ALN Team:

Principal Officer ALN Stephanie Hawkins
SEN Team:

Senior Officer (SEN) Ceri Bater

Support Officer Gwen Phillips

Administrative Support Mary Roberts

Educational Psychologist Team:
Acting Team Leader Stephen Trow

Area Education

Psychologists Michelle Mansell
Lucie Doyle
Julia Young
Casey Stephens

Administrative Support Barbara Derham

Advisory Teachers:

Senior Officer (SpLD) Ruth Davies

Specialist SpLD Brenda Rees

Teachers Sheridan Sharp
Kath Kippax
Pamela Martin
Alena Hickin
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Contact Details for Parent Partnership Agencies

SNAP Cymru

Head office: 10 Coopers Yard, Curran Road, Cardiff CF10 5NB

e-mail: headoffice@snapcymru.org

www.shapcymru.org

Advice line: 0845 1203730 Lines open 9.30 — 4.30 Mon — Fri.

Local office: Ty Derwen (GAVO), Church Road, Maindee Newport, NP19 7EJ
email: gwent@snapcymru.org

WWW.sSnapcymru.org

Advice line: 0845 1203730 Lines open 9.30 - 4.30 Mon - Fri

Local contact: Teresa Bradley
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APPENDIX 2

How the Authority Funds
Provision for Pupils

with SEN
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Monmouthshire’s formula for funding ALN services in schools is based on clear
principles of early intervention and is designed to enable schools to support pupils
with SEN within the mainstream class.

A significant proportion of funding available to support pupils with ALN is included
within the schools dedicated budget.

This provides schools with maximum flexibility in using funding to support individuals
and/or groups of pupils, according to the Graduated Response as required by the
SEN Code of Practice for Wales.

In practice, schools are free to organise provision in the way that best meets pupils’
needs, but should bear in mind that they are accountable for the progress of all
pupils, including those for whom the ALN panel has authorised additional funding.
The amount included in schools’ delegated budgets for SEN funding is outlined in
the current Funding Model.

Schools are expected to use their delegated funding flexibly to provide all necessary
support for pupils at Early Years/School Action or Early Years/School Action Plus.

Where it can be clearly demonstrated via a SAPRA that a pupil’'s needs meet the
criteria for provision of a greater degree of support than normally available at EY /
School Action Plus, the authority will provide schools with additional funding from the
central ALN budget.

These pupils will then move to Graduated Response level School (or Early Years)
Action Plus Resourced Agreement (SAPRA).

The ALN panel is responsible for all decisions to allocate, or discontinue, this
additional funding at SAPRA.

Where the Authority contributes additional funding, i.e. for pupils at SAPRA, it will
issue a SAPRA agreement that details:

e the needs of these pupils;

e the provision to meet needs; and

¢ the respective roles and funding commitments of the school and the authority
in meeting those needs.

For a small number of pupils, including all those for whom an out of authority special
school placement is needed, the authority will make and maintain a Statement in the
usual way. Should additional funding be deemed appropriate for a Statement or a
SAPRA, additional funding for these pupils comes from the Authority’s centrally
retained ALN budget.

Should the Authority make an additional contribution for a pupil at SAPRA, or with a
Statement in a mainstream school, this does not replace the school’s contribution
from its delegated budget.
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Special provision made through a SAPRA or Statement of Special Educational

Needs is intended to complement rather than substitute from school based
resources.

Current Funding Model

An SEN Lump Sum is allocated to each Monmouthshire School. This is calculated
on the number of full-time pupils on roll as per the annual January PLASC return and
ACORN data. ACORN data is a value attributed to a school based on the post
codes of the individual pupils on roll and the known social demographic features of
the area where the pupils live.

Schools are placed in bands according to their ACORN value and a weighting added
to the numbers of pupils on roll (Full Time Equivalent) to reflect increasing levels of
deprivation. This is demonstrated as follows:

Schools’ ACORN Value Social Deprivation Weighting
Oto9 1.1 x size of the school
10 to 19 1.2 x size of the school
20 to 29 1.3 x size of the school
30 to 39 1.4 x size of the school
40 to 49 1.5 x size of the school

This is now subject to change as the ACORN data is no longer available from FFT
and alternatives are to be presented to the Funding Forum Group.

The SEN delegated lump sum is allocated to schools to meet the needs of those
pupils requiring 50% teaching assistant support or less, either with a SAPRA or
Statement of SEN.

It is only those pupils with more complex and severe needs who have been issued
with a Statement of SEN or SAPRA who may be allocated either Band D or E
funding.
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APPENDIX 3

Guidance for Schools
On the
Criteria for

SEN Provision
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This section gives advice that will enable parents, pupils, schools, the education
service and other agencies to determine:

e the pupil’s main area(s) of special educational need or difficulty; and
e the appropriate level of provision, according to the Authority’s
Graduated Response procedures.

The local criteria incorporated in this document are based on interpreting the
guidance offered within the SEN Code of Practice for Wales.

The aims of the criteria are:

e to ensure that pupils who need additional support and for whom the authority
may provide some additional resource ‘which is in addition to or otherwise
different from’ that offered via the school’s delegated budget are identified
objectively, consistently and in a way that is fair to all; and

¢ that the authority and its schools are able to target appropriate support and
funding towards pupils with the most severe and/or complex needs.

All schools should be aware that any request to the authority for additional support
and/or statutory assessment should be accompanied by detailed evidence based on
these criteria and on the outcomes of the Graduated Response provision to date.

Currently the Authority is undertaking a pilot study in all schools of Individual
Development Plans. This is in recognition of future developments and proposals in
line with the White Paper Reform of ALN from the Welsh Government (22 May
2014).

Underlying principles

Through application of common criteria, the authority will ensure that the needs of
individual pupils and their respective schools are considered within a framework that
is:

e equitable - fairness of structure and procedure;
e transparent - clear criteria and process;
e consistent - within and between schools across the authority;

e efficient and effective in its use of resources - clear access and exit
criteria, with funding targeted towards pupils with the highest needs, and with
close monitoring of the impact of funding; and

e accountable - the respective roles and responsibilities of all are clearly
defined.
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Identification

The SEN Code of Practice makes it clear that a small percentage of all pupils will
have a degree of special educational needs that require enhanced provision. It is
therefore expected that most pupils who are progressing at a slower / quicker rate
will make ‘adequate progress’ and have their needs met through everyday
mainstream differentiated teaching within their appropriate groups.

In line with this, pupils should not be placed in a higher or lower chronological aged
registration group on a permanent basis.

Adequate progress is defined in a number of ways and can include progress that:
e closes the attainment gap between the pupil and their peers;
e prevents the attainment gap growing wider;

e similar to that of peers starting from the same attainment baseline, but less
than that of the majority of peers;

e matches or betters the pupil’s previous rate of progress;

e ensures access to the full curriculum;

e demonstrates an improvement in self-help, social or personal skills;
e is likely to lead to an appropriate accreditation; and

e is likely to lead to participation in further education, training and
employment.

Provision for pupils who do not make progress in their learning/behaviour is a matter
for the school as a whole. It should not be assumed that all pupils can and will
progress at the same rate.

‘All teachers are teachers of children with special educational needs.” (COP 5:1)

In addition, the Governing Body, the Head teacher and the Co-ordinator of ALN have
specific responsibilities. The key to meeting all pupils needs lies in the teachers’
knowledge of each pupil’s skills and abilities.
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It is for individual schools to decide the procedures they adopt to meet the pupil's
needs and to monitor and assess progress and outcomes. The evidence gained from
observations and assessments will provide details of the areas in which the pupil is
not progressing even though the teaching styles have been differentiated.

Having gathered these evidence teachers should consult with the Co-ordinator of
ALN to review the current strategies and decided whether or not the pupil requires
something ‘in addition to’ or ‘otherwise different from’ in order to progress and
experience success.

Entry Criteria at School Action: (SA)

When a pupil’s difficulties prove less responsive to mainstream differentiated
provision, then an early start must be made in considering provision at School Action
that is ‘additional to, or otherwise different from’ that already provided.

At this point:

e the school has the duty to inform parents, guardians and / or carers that
special educational provision is being made for their pupil (Education Act
1996 317A);

e the pupil’s needs and the provision to meet those needs should be recorded
according to the criteria laid out in this document; and

e strategies introduced to enable the pupil to progress should be recorded in
an Individual Education Plan (IEP).

The IEP should be individual to the pupil and include:
e the start and review date of the plan;
e Specific, Measured, Achievable, Realistic and Timed targets;
e the specific strategies to be used to achieve the targets;

e the provision to be put in place over and above that of the normal
mainstream setting;

e success and/or exit criteria; and
e outcomes and, if appropriate, the next steps.

It is good practice to provide parents, guardians and / or carers with a concise and
easily understood copy of the pupil’s IEP. This will enable them to understand their
pupil’s difficulties and support them, as far as is realistic, in achieving success and in
accordance with the Authority’s Guidance on IEP Writing.

55
61



Agenda Item 3ii
-~

1‘94;139 youthshire
LB sir fynwy

IEPs should be working documents and as such be continually kept ‘under review,’
in such circumstances there cannot simply be a ‘fixed term’ or a formal meeting for
review.

Using this evidence, teachers should consult with the Co-ordinator of ALN to review
the current strategies and decided whether or not the pupil requires something ‘in
addition to’ or ‘otherwise different from,’ in order to progress and experience
success. However, at Foundation Stage & KS2, one term should be the maximum
time before a review meeting is held to review the targets.

Exit Criteria at School Action:

When a pupil’s difficulties prove responsive to specifically differentiated provision as
outlined in their IEP at School Action and, progress is maintained over a term, class
teachers should consult with the Co-ordinator of ALN to reassess the pupil’s
progress. The |IEP targets should be revised in order that the pupil begins to access
differentiated mainstream class provision and by the end of the second term begins
to develop independence in their learning.

Where progress is maintained over two terms and the pupil no longer requires
provision ‘additional to’ or ‘otherwise different from’, as defined in the criteria,
schools should no longer record the pupil as having additional learning needs.

Further Support at School Action Plus: (SAP)

Where a pupil’s difficulties do not prove responsive to specifically differentiated
provision as outlined in his/her IEP and very little, or no progress, is noted over two
terms, class teachers should consult with the Co-ordinator of ALN to reassess the
pupil’s need according to the appropriate criteria (usually the targets on the IEP).

At this point, the pupil’s needs should be recorded at School Action Plus with all
advice received incorporated into the pupil’'s IEP. Where the school feels the pupil’s
needs arise specifically from a Speech & Language Impairment, the school should
make a direct referral to the Speech Therapy Service and, where appropriate,
COMIT.

The pupil’s needs and provision should be recorded at SAP while the provision
remains. Where the pupil receives COMIT support the school should, as far as is
possible, identify a Teaching Assistant so that any specific programmes continue to
be delivered in the classroom setting and that the capacity of the school to address
such needs is increased.
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Exit Criteria at School Action Plus:

The pupil’s needs remain recorded at SAP until the advice/support received from the
LA/outside agency is fully implemented and there is evidence of progress.

At this point, in order to ensure the school continues to implement the advice and the
pupil’s progress is sustained and built on, his/her needs should be recorded at
School Action.

Further Support at School Action Plus Resourced Agreement:

Where a pupil continues to make very little, or no progress, in response to
appropriately differentiated and targeted provision at School Action Plus, and meets
the criteria for consideration of SAPRA, then the school should make a request to
the SAPRA panel, along with supporting evidence, for further advice and/or support.
If granted, the provision of additional support/resources will be reviewed annually or
as needs direct at the SAPRA review meeting.

P Levels:

In order to ensure adequate, measurable and accountable progress for all pupils with
ALN, the Authority advises that, where a pupil has been working towards Level 1 for
more than 2 terms, the P. Level structure should be adopted as defined and
monitored by the Authority.

Unless already recorded at a higher level, the pupil’'s needs should then be recorded
at S.A.P. Exemption from National Standardised Tests will be dependent on pupils’
P. Level Scale attainment.
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AREAS

OF

LEARNING
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Cognition and Learning
Specific Learning Difficulties (SpLD)

SpLD is an umbrella term which indicates that pupils display differences across their
learning. Pupils with SpLD may have a particular difficulty in learning to read, write,
spell or manipulate numbers so that their performance in these areas is below their
performance in other areas. Pupils may also have problems with:

e fine or gross motor control skills;

e tasks involving specific abilities such as sequencing, organisation or
phonological or short-term memory abilities;

e language development;

e forming concepts, especially when information requires first hand sensory
experiences; and

e frustration and / or low self-esteem, taking the form, in some cases, of
behaviour difficulties.

Pupils with SpLD cover the whole ability range, and the severity of their learning
difficulty varies widely. Specific learning difficulties include:

Dyslexia:

e Pupils with dyslexia may learn readily in some areas of the curriculum but
have a marked and persistent difficulty in acquiring accuracy or fluency in
learning to read, write and/or spell.

e They may have poor reading comprehension, handwriting and punctuation.

e They may also have difficulties in concentration and organisation and in
remembering sequences of words. They may mispronounce common words,
or reverse letters and sounds in words.

Dyscalculia:
e Pupils with dyscalculia have difficulty in acquiring mathematical skills.

e They may have difficulty understanding simple number concepts, lack and
intuitive grasp of numbers and have problems learning number facts and
procedures.
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Dyspraxia:

e Pupils with dyspraxia are affected by an impairment or immaturity of the
organisation of movement, often appearing to be clumsy.

e They find gross and fine motor skills hard to learn and difficult to retain and
generalise.

e They may have poor balance and co-ordination, and poor awareness of
body position.

e Their language may be late to develop, and they may have immature
articulation.

Moderate Learning Difficulty (MLD)

Pupils with MLD will have attainments well below expected levels for pupils of similar
age in all or most areas of the curriculum, despite appropriate interventions. They
may have much greater difficulty than their peers in:

e acquiring basic literacy and numeracy sKills;
e in understanding concepts; and
e in dealing with abstract ideas and generalising from experience.

They may also have problems with:

e developing speech and language skKills;
o low self-esteem;

e concentration and attention; and

e social skills.

Usually these children will tend to make progress more slowly than the majority of
their peers in most areas of learning and are likely to need plenty of repetition and
practice before learning becomes secure. In this sense, these children are described
as having general, rather than specific, learning difficulties and the type of support
they need will differ to that advised for children with SpLD (Dyslexia). Most children
with MLD are able to access mainstream education with the right levels of
differentiation and support.
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Severe Learning Difficulty (SLD)

Pupils with SLD have significant intellectual or cognitive impairments. This has a
major effect on their ability to participate in the school curriculum without support.
They may also have:

e associated difficulties in mobility and co-ordination, communication and
perception and the acquisition of self-help skills.

Pupils with SLD will need support in all areas of the curriculum; they are likely to
require teaching of self-help, independence and social skills.

Some pupils may use sign and symbols but most will be able to hold simple
conversations and gain some literacy skills.

Their attainments may be below Level 1 of the National Curriculum (P Levels being
used) for much of their school careers.

Profound and Multiple Learning Difficulty (PMLD)

Pupils with PMLD have a profound cognitive impairment/learning difficulty, leading to
significant delay in reaching developmental milestones. In addition they display one
or more of the following:

e Significant motor impairments.
e Significant sensory impairments.
e Complex health care needs/dependence on technology.

The inter-relationship of these disabilities increases the complexity of need, in turn
affecting all areas of learning.

Pupils with PMLD will need a distinctive curriculum to help them develop sensory,
motor, social and communication skills all through their school careers, and into adult
life.

e Some pupils communicate by gesture, eye pointing or symbols, others by
very simple language.

e These pupils require a very high level of adult support, both for their
learning needs and also for their personal care.

e This will be based on a continuum of support and provision appropriate to
needs and will incorporate the principles of integration and entitlement.

e These pupils will more often than not need continuous support throughout
their adult lives.
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At primary level, pupils with PMLD will usually access education through one of the
Authority’s resource bases. At secondary level, there are a range of approaches
which consider both in county and more specialist provision in neighbouring
Authorities.

Admission to a Resource Base follows the recommendations of the EP and
confirmation at a Statutory Assessment or SAPRA Panel. The admissions meeting,
in which parents are vital partners, is convened by the school in consultation with the
Authority. The monitoring of the provision is ongoing and should be formally
discussed at the annual review meeting.

Lack of competence in either English or Welsh must not be equated with

learning difficulties as understood in the SEN Code of Practice.

A medical diagnosis or a disability does not necessarily imply the pupil or young
person has special educational needs that will require educational support that is

‘in addition to’ or ‘otherwise different from’ mainstream provision.
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School Action | The pupil has regular and consistent difficulties in accessing the curriculum.
(SA) The pupil requires support over and above normal classroom differentiation.
o Standardised score in Literacy and Numeracy 75 — 84. For example
CATS/BPVS 75-84

The pupil’s main difficulty is in the area of Cognition and Learning. The pupil
has received additional appropriate support at S.A. over at least two terms but
has made little or no progress. The pupil’s difficulties cause substantial
barriers to learning, and require increased differentiation.

School Action
Plus

(SAP) Scores within lowest 5th percentile. Standardised scores in Literacy,

Numeracy and, for example, CATS/BPVS: 74 or less.

The pupil’s main difficulty is in the area of Cognition and Learning. The pupil
has received additional appropriate support at S.A.P over at least two terms

School Acti . e 1es .
chool Action but has made little or no progress. The difficulties continue to cause

Plus substantial barriers to learning.
Resourced Scores at, or below, the lowest 1st percentile.
Agreement
(SAPRA) Standardised score in Literacy, Numeracy, for example CATS, BPVS or
""" WISC/BAS: below 70. Agreement through ALN resource panel, based on
detailed evidence of Graduated Response to be submitted by schools.
SA Continues to make little or no progress in specific areas despite mainstream

classroom differentiation and basic skills intervention. Evidence provided by
school of consultation with parents. Classroom assessment with details of
intervention.

Continues to make little or no progress in most areas despite School Action
support. (i.e. intervention which is additional to or otherwise different from
S.AP. mainstream differentiation and Basic Skills groups) Previous IEPs / targets
with outcomes.

Support Services involvement (whose advice / recommendations should be
incorporated into the new IEP).
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Difficulties are likely to persist for the child’s school career.

Indications of how the difficulty affects access to the curriculum.

S.AP.RA. ) ) . .
Information about the involvement of Health professionals / Multi Agency

involvement from an early age.

Indication of which resources are required and how they will be allocated to
improve outcomes.

Mainstream curriculum with some targeted differentiation.
S.A.
Timed intervention of tasks and activities within an ‘inclusive’ approach.

Access to individualised programmes according to need.

Mainstream Curriculum with significant and targeted differentiation sustained
over time.

Implementation of Literacy/ Numeracy programmes as advised. Access to
S.A.P. individualized programmes according to need.

Use of an ‘inclusive’ teaching approach.

(Alternative programmes at KS4 where relevant).

Some curriculum modifications and individualised programmes sustained over
time. Significantly differentiated curriculum.

SAPRA. Access to individualised programmes according to need.
Use of an inclusive teaching approach.

(Alternative programmes at K.S.4 where relevant)

SA Mainstream class provision with occasional additional support in class.
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Mainstream class provision for most of the time with targeted and sustained
SAP additional support in class and / or in a small group.

Careful planning of class grouping / seating. Structured classroom
management.

SAPRA Small group and / or class provision for most of the time.

Structured classroom management.

Some individual access to equipment including ICT, normally available in class

and shared with other children.
S.A.
Provision is school based.

Use of allocated ALN funding to provide school based small group or
individual support and / or resources.

Individual access to normally available equipment as and when required.
Home / School Link system.

Specific programme materials as advised.

Access to a store of individualised materials to meet objectives.

SAP. Reference books and literature as advised.

Provision is school based.

Use of allocated ALN funding to provide school based small group support or
individual support.

K.S. support time for organisation, course work, proof reading is advised.

Individualised access to more specialist equipment sustained over time.

ICT and other specific resources and adaptations assessed on an individual
SAPRA. |Dbasis.

Mainstream evaluation of needs & access to a supportive adult if required.

Access to core staffing provision.
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Access to specialised provision according to need.

Provision agreed through Service Level Agreement.

Class teacher and Additional Learning Needs Coordinator (ALNCO) assess
needs, consulting occasionally with external agencies.

S.A. Attendance. Regular monitoring of effectiveness of provision.

Regular monitoring and review of targets within IEP in consultation with child
and Parents.

Class teacher and ALNCO take advice from external agencies when reviewing
IEP.

S.AP. Attendance. Regular monitoring of effectiveness of provision.

Regular monitoring and review of targets within IEP in consultation with child
and Parents. Review with all agencies providing additional support.

External agencies provide specialised assessments and advice that lead to a

modified IEP. Regular monitoring of effectiveness of provision.
S.AP.RA.
Regular monitoring and review of targets within IEP in consultation with child

and parents. Review with all agencies providing additional support.

Local Authority via Education Achievement Service (EAS) and Schools
Whole school | monitor and evaluate Whole School Performance as part of the self-evaluation
and School Improvement agenda.

Class teacher and ALNCO assess needs, consulting occasionally with

S.A. .
external agencies.
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School
Attendance.

Regular monitoring of effectiveness of
provision.

Regular monitoring and review of
targets within IEP in consultation with
child and parents.

Review of ALN stage according to
criteria.

Local Authority

Training for ALNCo.

Training for T.A. and Teachers.
Discussion in ALN Planning meetings.
Access to INSET courses and support
Sessions from EAS+ L.A. menu.

Review of ALN stage according to
criteria. Annual ALN Audit.

Class teacher and ALNCo take account of advice and /or assessment from

SAP. external agencies when reviewing IEP
School Local Authority
monitor attendance Support and advice when requested
_ . . from EPS/ Outreach/Inclusion or other
monitor effectiveness of provision agencies.
regularly
o ] Access to INSET courses and support
regular monitoring and review of sessions from LA or EAS Menu
targets within IEP with consultation
with the child, Parents and other Review ALN stage according to
agencies. criteria.
Review with all agencies providing Annual ALN audit.
additional support.
Review ALN stage according to
criteria.
Annual ALN audit.
External agencies provide specialised assessment and advice that leads
S.AP.RA. to modified IEP (AA3) and / or contribute to the direct support for the
pupil.
School

monitor attendance

monitor effectiveness of provision
regularly.

Local Authority

EPS involvement to advise on needs
and inform IEP.

Health/social care and Careers
support services to contribute to IEP
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Regular monitoring and review of
targets within IEP with consultation
with the child, parents and other
agencies.

Review with all agencies providing
additional support.

Evidence of the utilisation of funding
for the child by school during the
previous year.

Advice from any other relevant
agencies as appropriate.

Annual ALN audit.

(IDP) when appropriate.

LA officer attendance at yearly IEP
(IDP) reviews if requested.

Attendance at transition reviews (end
of Key stages (if requested).

Review of ALN stage according to
criteria and individual needs.

Annual ALN audit.
Annual review of SAPRA

Careers Wales and Further Education
representative to attend Year 9
review.
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Behavioural, Emotional and Social Difficulties (BESD)

Their emotional needs and behaviours present a barrier to learning and persist
despite the implementation of an effective school behaviour policy, pastoral support
and the personal / social curriculum.

Pupils may fail to meet expectations of the school and in some cases, but by no
means all, may disrupt the education of others.

In some cases the difficulties may arise from, or be exacerbated by, circumstances
within the school environment or be associated with frustrations resulting from other
learning difficulties.

At the milder end of the continuum, pupils may have difficulties with social interaction
which makes it difficult to work in a group or cope in unstructured time/ sessions.

Pupils may have poor concentration, temper outbursts and be verbally aggressive to
peers and adults.

Some pupils may display similar signs of low esteem, under achievement and
inappropriate social interaction, but without outwardly challenging behavioural
outbursts. They may be withdrawn, quiet and find it difficult to communicate.

Some pupils may be unwilling or unable to form and maintain positive relationships
with peers and / or adults.

Attention Deficit Disorder (ADD) and Attention Deficit
Hyperactive Disorder (ADHD)

ADD/ADHD Is a developmental disorder that occurs in 1 - 3% of the population.

It is not related to intelligence and affects children from all walks of life although boys
tend to be more affected than girls.

There is a strong genetic component in the condition which manifests itself in signs
of inattention, hyperactivity and impulsiveness;

It is not explained by developmental level or another condition and cannot be
explained by other factors such as laziness, lack of sleep, too much television or
food additives.
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Entry Criteria

The child has regular and consistent difficulties in accessing the
S.A. curriculum. They require support over and above normal classroom
differentiation.

The child’s main presenting difficulty is in the area of social,
emotional and /or behavioural difficulties.

Significant difficulties that persist disrupting the normal functioning

SAP. of the classroom over a period of half an academic term.

Schools should employ a screening measure which is relevant to
the main concern.

The child’s main presenting difficulty is in the area of social,
emotional and / or behavioural difficulties.

Significant additional learning needs in an ordinary classroom

SAPRA. impossible without a high level of intervention.

Schools should employ a screening measure which is relevant to
the main concern.

Evidence provided by the school or the early years setting.

Continues to make little or no progress in specific areas despite
normal classroom differentiation.

SA. Evidence provided by school of consultation with parents.

Classroom assessment with details of strategies and intervention.

Continues to make little or no progress in specific areas despite
School Action Support ( documentation enclosed).

Latest IEP / Individual Behavioural Plan (IBP) / targets with
S.A.P. outcomes.

Record of significant incidents / behaviour patterns.

Support services involvement.
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SA / SAP documentation in place.

Needs are likely to persist for the child’s school career.
Indications of how the difficulty affects access to the curriculum.
S.AP.RA. Latest IEP / IBP / targets with outcomes.

Record of significant incidents / behaviour patterns.

Indication of how allocated funds would be used.

Training initiatives.

Curriculum and Teaching Methods

Ordinary curriculum with some targeted differentiation.

Timed intervention of tasks and activities within an inclusive

approach.
S.A.

Access to individualized multi-sensory programmes according to
need.
An inclusive teaching approach.
Curriculum with significant and targeted differentiation sustained
over time within a mainstream setting.
Careful planning of class grouping / seating.
An inclusive teaching approach.
A Personal, Social and Health Education (PSHE) programme to
include emotional health sessions on self-awareness and

SAP. awareness of others.

Incorporation of, e.g. Circle Time, to resolve conflict and to teach
specific Social Skills.

Circle of Friends / Buddy system / Peer mentoring.
Specific programmes as advised.

Access to interim arrangements including PRU / alternative
curriculum.

71
77



Agenda Item 3ii
oo Rmputhshire
AP sir tynwy

Some curriculum modifications and individualised programme
sustained over time(CT3).

Significantly differentiated curriculum.

SpLD friendly approaches to include multisensory Literacy /
Numeracy and adapted activities.

SAPRA. Access to individualised multisensory programmes according to

need.

Use of an inclusive teaching approach.

Grouping and Support

S.A. Mainstream class provision with occasional additional support in
class.

Mainstream class provision for most of the time with targeted and
sustained additional support in class and / or in a small group.
S.AP. Careful planning of class grouping / seating.

Structured classroom management.

Access to interim support from the PRU.

Small group and / or class provision for most of the time.
S.AP.RA.
Structured classroom management.

Specialised Resources

Some individual access to equipment including ICT that is normally
available in class and shared with other children.

S.A. Provision is school based.

Use of allocated ALN funding to provide school based small group
or individual support and resources.
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Individual access to normally available equipment as and when
required.

Home / school link system.

Specific programme materials as advised.

Access to a store of individualised materials to meet objectives.
S.AP. Home / school link system.

Provision is school based.

Use of allocated ALN funding to provide school based small group
teaching or individual teaching.

K.S.4: support time for organization, course work, proof-reading
advised.

Individualised access to more specialist equipment sustained over
time.

ICT and other specific resources and adaptations assessed on an
individual basis.

Mainstream evaluation of needs.

Access to a supportive adult if required.

Access to core staffing provision if available.

Access to specialised provision according to needs.

Provision agreed through Service Level Agreement.

S.A.P.RA.

Advice and Assessment

Class teacher and ALNCO assess needs, consulting occasionally
with external agencies.

S.A. Regular monitoring of effectiveness of provision.

Regular monitoring and review of targets within IEP in consultation
with child and parents.

Class teacher and ALNCO take advice from external agencies
when reviewing IEP.

Regular monitoring of effectiveness of provision.

Regular monitoring and review of targets within IEP in consultation
with child and parents.

Review with all agencies providing additional support.

S.AP.

External agencies provide specialised assessments and advice
that lead to modified IEP.

Regular monitoring of effectiveness of provision.

Regular monitoring and review of targets within IEP in consultation
S.AP.RA. with child and parents.

Review with all agencies providing additional support.
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L.A / Other Support Services and Monitoring

S A Class teacher and ALNCO assess needs, consulting occasionally with

o external agencies.
School: Local Authority:
Regular monitoring of effectiveness | Training for ALNCO.
of provision. Discussion in ALN Planning meetings.
Regular monitoring and review of Access to INSET
targets within IEP in consultation Courses and support sessions from
with child and parents. Review of ALN stage according to
Review of ALN stage according to criteria.
criteria. Annual ALN Audit.
Annual ALN Audit.

SAP Class teacher and ALNCO take account of advice and / or assessment
R from external agencies when reviewing IEP
School: Local Authority:
Regular monitoring of effectiveness | Support and advice when requested
of provision. from Education Inclusion Team or any
Regular monitoring and review of other agencies
targets within IEP in consultation Access to INSET courses and support
with child, parents and other sessions (from L.A. Menu)
agencies. Review of ALN stage according to
Review with all agencies providing | criteria
additional support. Annual ALN Audit.
Review of ALN stage according to
criteria.
Annual ALN Audit.
SAPRA External agencies provide specialised assessment and advice that lead
""" modified IEP and / or contribute to the direct support for the pupil

School: Local Authority:
Regular monitoring of effectiveness | EPS involvement to advise on needs
of provision. and inform IEP.
Regular monitoring and review of Health, Social Care and Career based
targets within IEP in consultation Support Services contribute to IEP
with child and parents and SALT. when appropriate.
Evidence regarding the utilisation of | Review of ALN stage according to
funding for the child during the criteria and individual needs.
previous year. Annual ALN Audit.
Advice from any other relevant Annual review of SLA.
agencies as appropriate. Careers Wales representative attend
Annual ALN Audit. Year 9 Review.
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Communication and Social Difficulties

Speech, Language and Communication Difficulties (SLCD)

Pupils with speech, language and communication needs cover the whole ability
range.

They have difficulty in understanding and / or making others understand information
conveyed through spoken language.

Pupils may have specific language impairment which is not typical of their other
abilities.

Linguistic difficulties may also be associated with developmental delay or learning
difficulties.

Speech and language difficulties may show themselves in the following ways:

¢ Problems with the production of speech.

¢ Difficulty in finding words and joining them together in meaningful and
expressive language.

e A reduced vocabulary or difficulty recalling words.
e May use words incorrectly with inappropriate grammatical patterns.
e Problems in communicating through speech and other forms of language.

¢ Difficulties or delays in understanding or responding to the verbal cues of
others.

¢ Difficulties with the acquisition and expression of thoughts and ideas.
¢ Difficulty in understanding and using appropriate social language.

e Frustrations and anxieties arising from a failure to communicate that may
possibly lead to apparent behavioural difficulties and deteriorating social and
peer relationships.

Some primary aged children will require more specialist support through attending a
language support centre.

This does not apply to pupils whose first language is not English / Welsh unless they
also have a special educational need in this area.

Referrals for Speech and Language assessment /advice should be made directly to
the Speech and Language Therapy Service using their specific criteria and referral
form.
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Autistic Spectrum Disorders (ASD)

It is recognised that autism covers a wide spectrum. Pupils with autism cover the full
range of ability and the severity of their impairment varies widely. Each child is an
individual in their response to the world around them.

There are three main areas of impairment (Triad of Impairment):

e Social Interaction.
e Social Communication.
¢ Rigidity o